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a . N " I’
"What can I do at home to he]p my child be a better reader?"‘ This
often posed parent question is being answered in some exc1t1 ways through
a variety of outreach programs throughout the country. “Educziors, recog-
nizing the role of the hofe in preparing a child for readinﬁtand fostering
' growth, have!grganized programs -to systematically utilize home inf]uence

-

Enthusiastic commitment(accompanied by careful planning, which has been
based on local needs and resources, have yielded successfu] models andY/'
insights for others'i%terested in degigning an outreach strategy. Consid-
eration of who, what, when, where, and how provides a structure to guide
‘the information gathering process necessary fqr desision-making'in program
p]anningj Asking the right questions is as important in planning as know-

ing the answer! o .

who can be reached?

- PPa, '
Almost without ex;jption the word parent conSis ently appears in the

titles of outreach'pro rams and reports about programs in educational 1it-

erature: It might sound'awEward‘initia]]y,‘but there is.at least one

obVious reason fPr an a1ternative descriptor for who can be reached. In many

instances it is not a parent who is respons1b1e for a'child. Additionaliy,
.'1f the appea] is made on]y to parents, other potential part1c1pant5~?1ght

not become aware of the tole they could take. For’ example, substituting

the term child- advocate for parent immediateiy iengthens the 1ist of likely

participants “ In thinking of who can be reached, it is he]pfu] to con-

sTder, who has concern for this chiid? The answers to the fo]]owing ques-

tions may suggest some: answers. i
Can we -reach parents? ] . _
Can we reach grandpifénts? B .

Can we reach older siblings? L. Aé
Can we reach other relatives?

(W)
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Can we reach guardians? 5 g . )
. Can we reach pre-school parents? ° . L
//-\\ Can we .reach the learner? ) '
© Can we reach a concerned neighbor or fr1end? . ) .
The effect 0n read1ng ability of oral ]anguage deve]opment and backgound of s

exper1ence dur1ng a ch1]ﬁ‘s prer ~school years<can not be overemphas1zed it
seems wise to direct spec1a1 attent1on to reach1ng those: ch11dsadvocates .
., who can coritribute to the pre-school learn1ng env1ronment'at_home.or wher-

. _ever a child receives care. ' , . ' v

Who an reach out? . , ! ' , '
] ’ *
A school agency 1s a 11ke1y sponsor of an outreach program and school '

personnel have part1c1paied in.a wide range of successful programs as

mater1a]s designers, teachens organizegs, and pub11c1ty p]anners and
spokespersons However, educators from the sponsor1ng agencg should not ‘;§§ .

assume that as sponsors they must also be the only implementors. As' with

7 . .
déciding who can be reached, it is wise to consider others who can contact

advocates, conduct mgétings, distribute literature, and perform oﬁheniiasks
: A g ' | 3

.

associated with a particular project.
: The impact of the initial contact with parents is of_critjca1 impor-

tance. ‘iIf ig{tia] contact is made by letter or announcement, educational

—

Jjargon must be avoidedy Some prog}ams place such high value on the 1n1t}a1

contact that 1t is handled through persona] visits from commun1ty workeYSv A

/[ 1
«
- L]

It may, be more effective:in some instances if anotheF advocate makes a.

(McWilliams and Cunningham, 1976).

agcompanies, an educator on a visit or assembles With other -

home visit,
L}

-

advocatese Enhanced cred1b111ty and d1m1n1sbed anxiety exper1en§ed by -

78 o

advocates may be thé results. Parents must not be b]amed'for nor overly
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- alarmed about thei{/ohildren s educational progress Neither may they be”
allowed to underestimate the potentia] 1nf]uence of tKe family on educa-

tional achievement (Duncan and VonBehren, ]974). An outreach prog;ay/fan '

be ‘a vehic]e for personalizing the home/school relationship and ¢ aiing a
‘ ) . *
b : partnership in the best ‘interest of the child. ’
{
It may be helpful to ‘answer these questions "to determine who can reach

oyt in a community. , ' . 7
Can other parents reach out? :

Can other volunteer adults reagﬁ'od§°
Can older students reach out? , . .
Can teachers team with other community members (above) to reach out?
Can teachers reach out? ) ,

Can administrators lead, support, partic1pate in reach out programs?

What do we want to accomplish?

A key to the sudcess of an outreach program is identifying its.mission’.
’ %Qetermining a clear obJective will faCi]itate the entire p]anning process
. and is an appropriate first step. If you do not know where you are going,
. can you know hoquo get theré? Considering the following questions and

comments may be he]pfu] in determining what you want to accomplish

1. " Is the goa] to increase the child's interaction w1th a more mature
speaker or reader? ,

The benefits of a concrete strategy carried out on a daily basis may
foster interactidn resulting in increased oral language facility, an awgre-

i . qness by the child that reading is va]ued mode11ing of reading behaviorj, or

practice of reading skills , Increaﬁed advocate -child 1nteraction has/been
t /'

! the/goal of a'cons1derab1e number of programs. R

2

. A good, example is provided by the Right to Read program sponsored by

the state of Idaho in 1977-78. It capitalized on the formula, "Read to

. Your Children 15 Minutes a Day." This s]oghn was circulated by bookmarks,
. ~a CRERY
. . * . . ' Y




bumper stickers, and rad%o an&hfv‘spotsu Schools and libraries compiTeg .
listed of seasonal books for family readino a]oud. Certificetes were -
. awarded to families who could present coupons show1ng that they read f:

L ~together 15 minutes a day, five days a week, for n1ne‘ﬁeeks (Truby, 1977) J QJS‘
A Ph11ade1ph1a, Pennsy]van1a program focused on participation in . -

: family commun1cat1on r1tua]s \Shar1ng and commun1cat1ng feelings was a

major purpose of this program which prOV1ded paJEnts w1th a ten week

course on family commun1cat1on and ;hser1es of act1y1ty sheetS'on which to

{

base daily family interaction’ rituals, A song title ritual, for example,
4€i5'favorite songs, choosing song

_ engaged fam111es in chanting and nam
L. titles to desc ibe the family, and wr1t1ng a famﬂy song (Goﬂub "1977). C e §
Games -provide the %nteract1onofocus on some programs. In Spr1ng%ie]d,
I]]tnois,(;;rents made card gamés and boagd,games to play with second ’
"draders each week. The games reinforced basie sight‘;ocabu]ary.‘ Family
.- records of interactions were kept-on special ce]endars (DunFan and ’
v * VonBehren, 1974). As’part of.a game-centered progrgm in Newark, Delaware,
parents prodoced activit1es for survival reading skill oevelopment By 7
pretest;gi "their ch11dren parents were able to se]ect&surv1va] reading o .

’ skill activities appropr1ate for them (Cassidy and Vuke]1ch 1978).

" Listenihg to ‘children read adoud is the prnmary interaction activity

1

in some programs L1stener 1nstruct1ons varyf Some advocate telling chil-

«dren unknown‘words (Freshour, 1972) Others gU1de parents in the use of

+

« picture, context, and phéhic cues as they he]p children attack new words .

[

y oo (Harr1ngton{ 1970). Paren%s are often taught a S1mp]e ru]e, such as "The ; _

Dirty Thumb Rule,”sfor helping ch11dren determine whether a reading selec-
2 . . . . . K
tion is too difficult; Assisted reading %s recommended to parents by
=l . : . .




“independently.

“t
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Hoskisson' (1974). In this process, the parent reads aloug to the child,

and ‘then the two read aloud ®ogether until the child is able to continue

-

Ch1]dren s literature, silent .reading as a fam1]y, and rea]1z1ng the
reading potehtia] of daily activities are featured in other programs. A .
Connect1cut program 1nterestedJ;am111es in reading a]oud by exposing .
parents to children's literature (Baker and Qihers, 1975). Parents who
part1c1pated in an 0h1o Teacher Corps program involved the1r fam111es in
SQUIRT ( Sus/w)ﬂ’d Quiet Read1ng Time) on a daily basis (Mcw1111ams and
Cunninghqm,.l976). A parent‘handbook published by the Colorado Council IRA
fosters parent-child interaction by pointing out %he reading potential of -
family activities such as eating af a restaurant or shoﬁping at a super-
market (K]oefkorn and Fango). - .

Most strateg1es for fam11y 1nterac¥1on are des1gned to supplement or
support schoo] 1nstruct1on ., The New Approach Method, p110ted in the
Trenton, New Jersey, schools, gives the parent.the central 1nstruct1ona1
fgle. Daily readimd instruction is offered chi1dren at school by thelr
parents via the tape recorder (Teach1ng .1976). . .

- 2. Do we want to prOV1de skill 1nstruct1on for adults?

The rat1ongﬁe for sponsoring a program to achieve th1s goal 1s pr1-

marily that adu]ts with skills can participate in home act1v1t1es to help

.

children as they acquire reading skills. They can serve as models to their
erhaps become partners in the learning process.

. 3. Do we'want to teach advocates how to facilitate acqu1s1t1on of
skills by children?

t . , . ' -

»
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the homework consisted of sbecific actirdties to do at Hbme with children
(Gollub, 1977). In a program in Hamburg, New York describgd by Harrington
in ng to Help Your Child with Readﬁng at Home, adult education classes .in

read1ng prOV1ded ‘recommendations for home activities to promote skill
%
deve]opment The Un1f1ed Schoo] District Adult D1v1s1on of Los Ange]es, .

Ca11forn1a, sponsored 1ecture discussion programs and te]ev1s1on courses to

!
teach parents how td]he]p children with reading (De Franco, 1973).

4. Do we want ito promote 'family support for educat1on and facilitate
information exchange?

-

Open " communication among parents,. educators, and children is vital to '

the sdpport system provided by family invo]vement programs. Parents
+ Teceijve soc1a] and emotional support as they exchange information with pro-,
fess1ona] educators and as they interact successfully with the1r.gh11dren
'-}hese two communication channe]s must operate interactively. vt
Successfu] fam1]y interaction seems best guaranteed in programs that
provide concrete, spec1ﬁ1c directions. The Tamily is gutded in the insti-
tutton of one daily reading:or communication ritual. Descriptions of the
"ideal hone" which suggest a complex restrgcturing ot\family 1ife argfnot
presented. By concensratinn first on one family ritual, proéramé do not

‘nreclude helping families te explore other’reading facilitating activities

at a later time. . .

. ! 0
Information exchange balances the structure of the family interaction®

ritualg by providing an open forum for discussion of pressing needs and |

]

prom{sing alternatives. Only when ihformation flows in both directions can =

parents become partners with’ teachers in the educational process. As

parents graw in comm1tment to the partnership, they often find their own

¢ ,

ways to support the educational program both at home and in the c]assr7om.

A

A
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Once parent commitment has begun, information exchange is relatiyely ‘

easy. A typical opening orienfg parents to the process of learning to

read. McKee's Primer for Parents (1975) enablgé adults, to relive some of
f . \ « .
the satisfactio;’ and frustrations of acquiring meaning from print. -
. L 3
Parents raise questions about.reading and language i

n§trdctioﬂ.\ The > may
yonder th there is so much emphasis on oraT‘language,in-the pr%reﬁding
broéram. They'may ask,aBout the levels of the books used by children and
the grouping pracéices of the séhoo]. éxamining the materials of instruc-
Fion used in chi]dren'svciassroom; and seeing 1ive\or 5;§eotaped readipg . ‘
instruction can go a~19ng way(Tn’providing answers. - , -

' As téachers find themselvé; able to respond to pa;énts, they need to
raise questions, also. Parents can sharé insights on the typiFa] reactions f 4

and current interests of their,ghildren. Some parents know a great deal \

about their chi}ﬂren'g reading a#d language abilities.

Parents share with Parents, too. They report on ways to facilitate
reading and Tanguagé growth. 'They share pgoblems encountered in trying to,
help their children. Froﬁ.sh@ring come thé realizations that all children

make mistakes, ‘that there is no single "right" way to teach reading; and

.. that parentsfhan promote réading and fanguagé learnings at home.

How can we reach out?
~ Having defermined the goal of a program, some of the specific means
. [
and feasibility of accomplishing the goal need to be ana]yzedk\‘Carefu]

assessment of resources is of primary importance. Having limited resources

or more than anticipated necessitates re-examination of thg'goal. A réaSOh—

able match can be better achieved' by answering such quéstions as the

’

following: .« - ' . .

How can.we get advocates involved? ) .
,How much time can we commit?




How much money can we commit? .
How «can we provide a child care comporent? :
How can e match our strategy w1th what we want advocates to do?

A

Nhen and where can outreach occur?

Creative answers to this question may: produce 1ncreased 1nvoTy§ment
' by educators and advocates. Some can.and wild come to the school in the N
evening, but meeting times and Tocations must make parent participation as . T

easy as poss1b1e. To accomﬂodate a variety of family needs, agencies may»

select home or -community meeting sites, holding small group gatherings at {
several times %n a weekly or'biweekly basis. Repeating*sessions may allow ,ff ‘
two parents from the same fam11y to part1C1pate at different times or /

’enab%e parents to make up missed meetings. Letters, phone calls, packets,

and home visits are prov1ded by various agenc1es to parents who miss '

meet1ngs. Some prOV1de ch11d care, 1nc1ud1ng -children,’ perhaps, in part of

the sessfon with adu1ts. Some were able to attract parents only after con-

v1hC1ng demonstrat1ons that programs were planned in response to parent

) 1nput (Harrington 1970 Breiling, 1976) Thoughtful cons1derat1on of "these

quest1ons may y1e1d 1nterest1ng‘re§u1ts.

Can we arrange -flexible hours? p L
“Can we reach into the homes?” .

“.L.. Can we Yeach out by bringing advbcateés into_the school? *

“Can we Teach out by meeting advocates at other commun1ty gathering places?

. Can we reach the concerned where they work? . . -

> 7 k4 , .

Conclusion
wE:}t1nu1ng efforts to foster family 1nvo1vement in_the schoo] deve1op—
"ment 6f reading and:language are bound to occur, The wide var1ety of pro-
grams éthat has already evolved attests to the creat1ve energy devoted to
' th1s concern. Few movements have the potent1a1 of family 1nvo1vement for

supporting the 1éarn1ng of children.” Thoughtful planning can best 1nsure

that outreach programs will see this potent1a1 rea11zed.,




ﬂ»l :

- e .

. \ ¢
» s .

. " B
v’ .

-

References ‘ ©os

“

4

Anselmo, Sandra. "Pareat Invo]&eﬁent in the SEhoo]s.“ ‘C]earﬁnghouge, vol.
50 (March, 1977), 297-299. . ' )

&

——

Baker, Irving, Fran Durdeck, Elizabeth H. Rowell, énd Mimi: Scﬁmitt.
"Children's Literature at Home Base." Reading Teacher, vol. 28 (May,
1975_)5 7770-772. - :

[ §

Breiling, Annette. !Using Parents as Teachihg Partners." Reading Teacher, ~

vol. 30 (November, 1976), 187-192.. .

’ bassidy, Jack, and Carol Vukelich. "Survival Reading for Parents and Kids*

A Parent Education Program." Reading Teacher, vol. 31 (March, 1978),
638-641. : .
-~

De Franco, Ellen B. "Parent Education as an Aid to ImbfovingiChi]é?en's,
_Reading." Adult Léadership, 21 (April.1973), 320-323.

/ Duncan, Linda J., and Birbara VonBehren. "“PEPPER--A Spicy New Program:“

Reading Téacher, vol. 27 (November, 1974), 180-183.

‘Freshour, Frank W. "Beginning Reading: Parents Can Help." Reading

TeEgger, vol. 25 (March, 1972), 513-516.. . R ¢
‘ Go11h , Wendy Leebov. "~ "Family Communication Rituals to Aid Children's

LN

“

Ledrning." Language’ Arts, vol. 54 (September, 1977), 655-660.

Harrington, Alma. "Parents and £ . School ." Reading Teacher, vol. 23
(May, 1970), 711-716, 726. : . ,

Harrington; Alma. "Teaching'Parents to Help at Home," in Carl B..§mith, ed.

Parents and Reading (Newark, Delaware; IRA,'1971).

‘Hoskisson; Kenneth. "Should Parents Teach Their Children to Read?

[}

Elementary Englishg4 voT. 51 (February, 1974), 295-299.

‘Jelinek, Janis. "The Roie of the Parent in a.Languagé Development Program."

Journal ;of Research and Development in-Education, vol. .8 (Winter, 1975),
14-23. ' ( /-

- - .o . 'i’
Kloefkorn, Merrillyn Brooks, and Mary E. Massa Fango. Parents, You Can’
Help! Co1orQ$o Council IRA, n.d. '

¢

Knox, Gerald M. "Your Child Can't Rea;%hﬁHow Can You Help?" Better Homes
and Gardens, vol. 50 (0ctober,l19Z2), 4-8, 38, 39, 40. -

" McKee,. Paul. Primer for Parents. (Boston: HoughtonMiff1in, 1975).

McHiT14ams, David R., and Patricia M. Cunmingham. ‘"Project.PEP." Reading
_.Teacher; vol. 29 (April, 1976), 658-655. - .

3

-

i



»

,
i - ce

Pikulski, John J. ?Parents Can A1d Reading Growth " E]ementary Engli sh

¥ s

vo] .51 (S@ptember 1974)é/896 -897. . .

Qu1senberry, Nancy L., Cand Blakemore, and C1aud1a A Warren.
"Involying Parents in. Reading: An Annotated Bibliography." Reading

Teacher, vot. 31 (Qctober ]977) 34-39.7 - .

*




